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Abstract

The American public school classroom is rapidly changing, and as a result the needs in
the classroom are changing. According to the NYU Steinhart school of culture, the average K-12
public school classroom is made up of about 20% English language learners. Researchers predict
that percentage will climb to 25% by the year 2025, making EL students the fastest growing
population in American public schools (Staff, 2021). The purpose of my research was to find
ways that educators can better reach these students and decrease the opportunity gap between
these students and their peers. Teachers across the country are struggling to engage EL students
in content instruction and as a result these students are being left behind their peers. Studies
show that through improved preparation and professional development for teachers, as well as an
increase in interventions for students, we can see these students buy into lessons and participate
in their learning, leading to higher achievement across the content areas.
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Chapter One: Introduction

Problem Statement
Many teachers are facing a growing population of English language learners (ELLs) in
their classrooms. Students with limited English proficiency are enrolling in increasing numbers
in public schools across the country and are often slipping through the academic cracks for a
variety of reasons. These students deserve the same opportunities to achieve and grow as their
native-English speaking classmates. Unfortunately, academic data indicate that this is not
happening. As of 2019, English language learners made up about 10% of the population of
public school students. Graduation rate data from that same year indicate that EL students
graduated on time at a rate of about 66%, while their native-English speaking classmates
graduated on time at a rate of 85% (Nguyen, 2021). There are a variety of influences that feed
into this disparity, but a key factor may come from the label “EL” itself. All too often wellmeaning labels limit the opportunities for the students they identify. In the case of English
language learners, teachers often approach these students with a deficit-based mindset, meaning
their focus is on the needs, or deficiencies, of the student, rather than the strengths they bring to
the classroom. This often results in lowered expectations, less rigor in academic tasks, and more
sheltered instruction (Nguyen, 2021). Educators and the public school system as a whole, need to
reexamine the approach they take to ensure EL students are getting what they need in the
classroom, as all too often the status quo denies these students equitable access to education.

Importance and Rationale of the Project
The demographics of students enrolled in American public schools are rapidly changing
and as such, EL populations are increasing in the classroom. Studies show that the population of
7
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Limited English Proficient (LEP) students increased by 85% between 1993 and 2003, and the
population continues to grow rapidly (Condor, 2007). Assessing these students at the same level
as their native English-speaking peers, or preceding with classroom instruction without giving
them necessary support is not an equitable approach, but how do educators differentiate
appropriately and ensure students are not just connecting to concepts, but mastering them? At
this time there does not appear to be a lot of research on methods to include EL students in
classroom-wide learning beyond the scope of ELA instruction and math. Searching for researchbased strategies on how to include EL students in other content areas such as science and social
studies yields a limited selection of resources. That is not to say those resources do not exist.
Some valuable studies have been done on how to better include EL students in science
instruction. They indicate that the language abilities used in science lessons could have a positive
impact on helping EL students develop their English language skills. Morrison, et al. (2020), of
Washington State University, point out that scientific terminology and academic language are
often abstract for EL students, but that “engaging [ELs] in science instruction that deliberately
includes a focus on disciplinary language may improve [ELs’] academic achievement and
understanding of the academic language of science” (Morrison, et al., 2020, p. 256). This in turn
leads to increased usage of academic, or tier-3, language which drives development of tier-1
vocabulary.
The rigor of academic language, when taught and demonstrated effectively, can play an
important part of general language acquisition. Educators cannot simply give EL students a
“pass” in the general education classroom setting. With only so many opportunities throughout
the school day to reach students, teachers must use their time efficiently and effectively to push
these students to learn and grow. It is imperative that teachers learn how to differentiate and
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present new concepts to students while helping those students build their English language skills.
Often teachers are aware of the added difficulty these students may face due to the academic
language used across all subjects and as a result give them significantly less rigorous tasks or
exclude them from the instruction altogether. This often stems from the deficit-based approach,
which ignores a student’s “resource-rich bilingualism” and contributes to the idea of the deficitview equity trap (Callahan & Shifrer, 2021, p. 467). An equity trap refers to “patterns of thinking
and behavior that trap the possibilities for creating equitable schools for children of color”
(Mckenzie & Scheurich, 2004, pp. 601-602). The deficit-based equity trap makes it easy for
educators to deny English language learners the same opportunities as their native-English
speaking simply because teachers do not believe the students are capable of the work. By
sheltering these students and preventing them from rigorous work, they are not receiving an
equitable education as compared to their classmates. Because of this, there is a large discrepancy
in achievement and growth in these subjects between EL students and their non-EL peers
(Hoody, et al., 2019). EL students are advancing to the next grade level at an academic
disadvantage, often exacerbated by a well-meaning and sympathetic teacher, which increases the
opportunity gap between them and their peers even more.

Background of the Project

Federal Legislation and Accountability
To understand how schools got to this point, it is important to examine the history of
federal legislation that has impacted the learning environment for EL students. Educators are
tasked with the job of creating a classroom environment in which all students feel welcome and
that they have what they need to be successful. Over the last century the educational landscape
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has changed drastically due to the passage of important acts designed to create this kind of
environment for students in public schools throughout the United States. Among some of the
most important acts affecting EL students is the Bilingual Education Act of 1968, Title VII
(BEA). This act was one of the first pieces of legislation to recognize the needs of EL students.
The initial purpose of the act was somewhat vague, as it was intended to provide funding for
public schools so that they could develop and expand upon programs designed to help EL
students in the classroom. What this “help” looked like was not fully defined in the original act,
which made it difficult to determine its actual success (Escamilla, 2018). In addition to the lack
of specificity in the original wording of the act, its scope was further limited by the passage of
No Child Left Behind (NCLB), which placed a heavy emphasis on connecting school funding to
standardized test scores. Schools with high populations of EL students were at a disadvantage
due to the limited English proficiency of many of their students, which was reflected on their test
scores. To combat this After the passage of NCLB, BEA was replaced by the “English Language
Acquisition, Language Enhancement, and Academic Achievement Act” as part of the Every
Student Succeeds Act (ESSA), signed into law by former president Barack Obama (Escamilla,
2018).
The scope of the replacement act expanded upon the original act by providing additional
support to schools that were developing and growing their EL programs as well as specific
criteria to determine the success of these programs. These supports came in the form of increased
accountability for public schools through the development of academic standards and aligned
assessments. Schools receiving funds through this act are required to meet state-established
annual measurable achievement objectives (AMAOs) that align with other state-established
academic achievement standards in order to ensure that EL students are receiving effective
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instruction at the same level as their non-EL peers in reading, math, and science. The act requires
that districts report their progress to the state based on the following criteria:
● Annual increases in the number or percentage of students making progress in learning
English (AMAO 1)
● Annual increases in the number or percentage of students attaining English proficiency
(AMAO 2)
● Making adequate yearly progress (AYP) for limited English proficient children as
described in Title I, Section 1111(b)(2)(B), of ESEA (AMAO 3) (O’Day & Ramsey,
2010).
These acts have helped schools create a space for EL students to learn and grow as they develop
their English language skills and knowledge. Does this legislation go far enough to create
effective learning environments for EL students? Are educators being given the support they
need to provide EL students with what they need? The research for this project examines the
effectiveness of these acts and how they have been implemented in schools across the country.

Equity in the Classroom
In order to adequately discuss the issues facing EL students and their teachers, it is
important to understand what kind of support has been put into place for these students, as well
as clearly define who these students are. The U.S. Department of Education defines EL students
as a student who:
● Is between ages of 3 and 21.
● Is enrolled or preparing to enroll in elementary or secondary school.
● Was not born in the United States or whose native language is not English; or
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○ Is a Native American, Alaska Native, or native resident of the outlying areas from
an environment where language other than English significantly impacts English
language proficiency.
○ Is migratory, has a native language that is not English, and comes from an
environment where English is not dominant.
● Has difficulty speaking, reading, writing, or understanding English sufficient to deny the
individual the:
○ Ability to meet the proficient level of achievement on state assessments.
○ Ability to successfully achieve in classrooms taught in English with no language
supports; and
○ Opportunity to participate fully in American society (O’Day & Ramsey, 2010).
A clear understanding of who EL students are is key to understanding the goal and purpose of
this project. Research by Callahan and Shifrer (2016) indicate that many EL programs in public
schools may be a hindrance to student achievement rather than a benefit. They describe these
programs as equity traps that impact how teachers approach these students.
An EL equity trap allows teachers to equate limited English proficiency with limited
intelligence, liberating themselves from the responsibility to engage their students in
rigorous academic instruction. Caught in such a trap, educators cannot recognize the
strengths—the linguistic, social, and cognitive resources—that EL students bring with
them to the classroom (pp. 467-468 ).
Through interviews with public school teachers, Mckenzie and Scheurich examined the biases
and perceptions teachers had towards their EL students and how it shaped their instruction. They
were able to identify several equity traps, including the deficit-based equity trap mentioned
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earlier, as well as racial-erasure. Both of these equity traps create an environment where teachers
are able to ignore the knowledge and experiences students bring to the classroom, and instead
focus on their deficits. Again, this concept often results in lowered expectations of EL students,
which leads to teachers providing them with work instruction that shelters them rather than
challenges them. This can lead to passivity and a lack of engagement from these students and can
ultimately stagnate their learning (Mckenzie & Scheurich, 2016). Students are perceptive and can
internalize this deficit-based mindset as an indicator that they are unable to learn the content,
which impacts their attitude toward classroom instruction, creating a domino-effect in their
future academic endeavors.

Statement of Purpose
The goal of this project is to develop a professional development curriculum for
elementary educators that will provide them with research-based strategies intended to engage
English Language Learners. This project will also provide vital background information to
educators regarding the status quo and why change is necessary, including identifying the equity
traps that hinder the achievement of EL students. Content will be pulled from peer reviewed
educational journals, as well as trade publications intended for elementary educators. The final
product will be an educational slideshow designed for teachers to be used during PLCs or
professional development sessions. There are also examples of differentiated assessments and
graphic organizers that will ideally empower educators to engage their EL students in classroom
content. This project will not contain unit plans or fully developed lessons, but rather guidance
for teachers, curriculum directors, and multilingual specialists on how to develop their own
lessons. As classroom demographics change, more and more research has been conducted on this
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topic, so the overall goal of this project is to create a product that synthesizes the research and
presents it in an accessible format for teachers that will be useful and help guide their instruction.

Objectives of the Project
A comprehensive guide for educators can enable them to create a more welcoming space
for English language learners that enables them to connect with content and their peers as they
develop their mastery of the English language. First and foremost, this project will provide
necessary background information on how the average American public school classroom is
changing and how our EL students are falling through the cracks. By providing educators with
research and understanding of how deficit-based approach to EL students has a negative impact,
educators should recognize the need for change and bring in intentional practices for multilingual
students.
In addition to this necessary contextual knowledge, this project will provide teachers with
strategies and ideas that they can incorporate into their own classrooms. The standards upon
which these strategies will be based come from the TESOL International association, which
strives to advance the quality of teaching English in classrooms around the world. TESOL has
developed the PreK-12 English Language Proficiency Standards that categorize EL students into
five different levels:
● Level 1: Entering
● Level 2: Beginning
● Level 3: Developing
● Level 4: Expanding
● Level 5: Bridging
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Standards are differentiated across grade levels and as such, this project will focus on grades 4
and 5 standards.

Definition of Terms
● AMAO: Annual Measurable Achievement Outcomes (Ramsey & O’Day, 2010)
● Bilingual Education Act (BEA): U.S. legislation (January 2, 1968) that provided federal
grants to school districts for the purpose of establishing educational programs for children
with limited English-speaking ability (Escamilla, 2018).
● Content area: A defined domain of knowledge and skill in an academic program.
Examples include science, mathematics, English, and social studies. Each of these is its
own content area (Glossary of education reform, Great Schools Partnership, n.d.).
● Culturally Responsive Teaching: Using the cultural characteristics, experiences, and
perspectives of ethnically diverse students as conduits for teaching for teaching them
more effectively (Gay, 2001)
● EL: English Learner (Center for Applied Linguistics, n.d).
● ELL: English Language Learner. Students who are unable to communicate fluently or
learn effectively in English, who often come from non-English-speaking homes and
backgrounds, and who typically require specialized or modified instruction in both the
English language and in their academic courses (Glossary of education reform, n.d.).
● Professional Development (PD): Used in reference to a wide variety of specialized
training, formal education, or advanced professional learning intended to help
administrators, teachers, and other educators improve their professional knowledge,
competence, skill, and effectiveness (Glossary of Education Reform, n.d.).
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● SIOP: Sheltered Instruction Observation Protocol. This model is a research-based and
validated instructional model that has proven effective in addressing the academic needs
of English learners throughout the United States (Center for Applied Linguistics, n.d.).
● TESOL: Teaching English to Speakers of Other Languages, refers to teaching of English
to people whose first language is not English (Collins dictionary, n.d.).

Scope of the Project
The needs of each student are different, and our EL students are no exception to this. It is
not possible to develop a one-size-fits-all approach to these students and as such the strategies
outlined in this project are generalized to suit the needs of many, but not all students. This
project does not account for students with extensive trauma, or neurodivergent students. Further
research and development would be necessary to develop a PD appropriate for students in these
categories. The scope of this project will address the needs of general EL students in the general
education classroom in public schools located in the United States.
EL students come from diverse backgrounds with varying levels of exposure to the
English language. Students who have parents who speak English at home will have an easier
time acclimating to the academic requirements that go hand-in-hand with the strategies outlined
throughout this project. Cultural practices, home life, and primary spoken languages can all
impact the way EL students learn in the general education classroom. The implementation of this
project may be hindered by these factors, as well as the disparity in funding between public
school districts across the country. The goal of this project is to provide strategies that can be
applied in lower income districts as well as higher income districts, but ultimately school funding
will play a part in implementing the ideas presented here.
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Chapter Two: Literature Review
Introduction
Welcoming English Language Learners into the classroom with a deficit-based mindset
sets these students up to fail. It can be easy for educators to focus on the needs these students
have and ignore the strengths they bring to the classroom. Teachers tend to sympathize with
these children rather than empathize, which results in lowered expectations and sheltered
instruction. This is sometimes referred to as “pobrecito syndrome,” or “poor-baby” syndrome,
which refers to the perception that children of color or children from lower socioeconomic
backgrounds are not as capable of learning as their white, middle-class classmates (Callahan &
Shifrer, 2016). While these students may need additional support, educators do them a disservice
in trying to eliminate as much of “the struggle” as they can. Before teachers can correct this
behavior, they first must be aware that it exists and recognize it in their own teaching. Once
educators recognize their own bias, they are able to learn to correct these behaviors.
The literature reviewed here will focus on several educational theories and how teachers
can effectively apply the ideas from these theories to their approach when working with EL
students. It will also address and compare asset-based orientations versus weakness-based
orientations in the classroom. Finally, the literature will examine what inclusive instruction looks
like and how educators can improve equity in their classrooms. The ideas presented here will be
compiled into a professional development presentation intended for educators and administrators
in public schools.
A major cause of the struggle teachers face in providing effective instruction to EL
students lies in a lack of preparation and support for teachers. Teachers in districts with large
populations of EL students should be receiving regular professional development and should
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have access to support in a variety of forms. Professional development has the potential to
impact an educator’s teaching style in very profound ways. High quality PD on working with EL
students should go beyond one 2-hour session and should be ongoing throughout the school year
in districts with high EL populations. In a study conducted by Lee (2009), elementary teachers
were sent to longer, more-frequent, PD workshops focused on science instruction. The
experience was compared with time spent in single-session PD workshops. Lee found that the
teachers attending the prolonged sessions that met over the course of the year were able to
“develop deep and complex understandings of science concepts, to engage in scientific inquiry,
and to develop arguments and justify their ideas based on evidence” (Lee et al. 2009 p. 756). In a
separate study, Lee found that 72% of the educators in her study received no ESOL training or
professional development over the course of a year and that there were limited opportunities in
general for teachers to receive professional development in teaching content for EL students (Lee
et al, 2016).
Coherent professional development has the potential to greatly impact a teacher’s
approach to working with EL students. By not providing teachers with adequate training to work
with increasingly diverse populations, many districts are holding their educators back and
hindering the growth of their EL students. In their study on this topic, Garet et al. (2001) describe
coherent professional development for teachers as “connected to their other professional
development experiences, aligned with standards and assessments, and fosters professional
communication” (Garet, et al. 2001, p. 933). Garet stresses the importance of the duration of
professional development as well, pointing out that the most effective professional development
sessions should be sustained over a period of time, giving teachers repeated exposure to the topic
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and opportunities to build upon previous learning. Teachers who are better trained will find
better ways to reach these students.

Theory/Rationale
Teaching is driven by a variety of different educational theories. Different theories fall in
and out of style in mainstream education, but there are several that have withstood the shifting
trends of education and can help educators better understand how students acquire a second
language and how they process information. According to the National Center for Education
Statistics, the percentage of EL students in American public schools has increased from 9.2% in
2010, to 10.4% in 2019. In states like Texas and California, the percentage of EL students
making up the public school population is closer to 20% (National Center for Education
Statistics, 2022). In less than a decade, this population has increased by over half a million
students throughout the country. As the populations in classrooms change, so must the approach
teachers take to differentiation. A variety of educational theories guide a teacher’s practice.
Recognizing which aspects of these theories can best support EL students is a vital part of
providing effective instruction to students. Sheltered instruction observation protocol (SIOP),
behaviorist, innatist, and sociocultural theory each provide valuable ideas that can shape an
educator’s approach to teaching. These theories have their strengths and limitations when it
comes to working with ELs, but each is important to consider.

Sheltered Instruction Observation Protocol
Sheltered instruction observation protocol (SIOP) is a leading theory in educating EL
students. The ideas put forth in SIOP can be traced back to the initial sheltered instruction model
commonly used in the 1980s. In the original model, EL students were pulled from the general
classroom and worked one-on-one or in small group settings with EL teachers and specialists.
19
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This method would “shelter” EL students from competing with their native-English speaking
peers and from the general classroom learning goals. SIOP as it is known today began as a
research project. Since its inception, SIOP has developed into a widely accepted framework. and
has spread into common practice in public schools throughout the United States (Li, 2016).
There are eight primary components of SIOP:
1. Lesson preparation
2. Building background
3. Comprehensible input
4. Strategies
5. Interaction
6. Practice application
7. Lesson delivery
8. Review and assessment

Behaviorist Theory
Behaviorist theory is centered on the idea that all behaviors are learned through
interactions with one’s environment. It focuses heavily on conditioning as a tool of learning,
promoting the idea that behaviors increase with rewards and decrease with punishment (Yoon,
2021). Behaviorist-based activities show up in the classroom often through rote memorization
and worksheets. In this framework, EL students are often taught through drill-and-practice, as
well as worksheets that have students learning sentence structures and vocabulary words out of
context. Behaviorist teaching tends to follow a set routine, focusing on listening and speaking
before getting to reading and writing. Students may be rewarded based on how many vocabulary
words they can recite or define. They may lose privileges if they do not reach memorization
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goals (Clark, 2018). While behaviorist elements can be useful in the classroom, research shows
that EL students need context and interaction to develop language skills and authentic
comprehension (Li, 2016).

Innatist Theory
Though the Innatist theory as we currently understand it originated with Noam Chomsky
in the 1960s, the primary ideas included in this theory can be traced all the way back to Plato and
Aristotle. In Plato’s work, Meno, he shares the idea that humans are born with an innate
knowledge and the practice of learning is simply recalling that which we already know. While
the focus of Meno is based on knowledge of morality and virtue, one could connect the same
ideas to knowledge of language (Hopartean, 2016). Noam Chomsky connected his innatist to
language, promoting the idea that language learning does not occur simply through practice, but
is rooted in a child’s inborn linguistic capability (Yoon, 2016). Innatist theory connects with the
asset-based idea of instruction, as it encourages educators to allow students to use their primary
language in order to build background knowledge on content in the general classroom. Studies
demonstrate that when students can use their primary language, they connect with content easier
and are more motivated to learn. EL students can use their primary language to “facilitate” the
content they are learning in the classroom to English as they develop their English language
abilities (Reiss, 2012).

Sociocultural Theory
Vygotsky theorized that one’s mental ability is intertwined with their social environment.
Because of this, individuals develop cognitively through social interaction (Alkhudiry, 2022).
This idea is the foundation of sociocultural theory (SCT). Recognizing the sociocultural norms
that EL students bring into the classroom is a key element to making sure these students feel
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welcome in classrooms. It can foster understanding and empathy between students. Ignorance of
sociocultural norms can drive a wedge between EL students, their peers, and their teachers.
Subtle nuances, from the color of ink used to correct student work, to specific hand gestures, to
eye contact between students and educators can impact the way EL students connect to their
teachers and classmates. Accounting for these cultural differences demonstrates respect for
students and indicates that the teacher is actively making space for the student to be themselves
in the classroom. Educators need to work to create an environment where EL students are able to
connect socially without getting caught up in major cultural differences. Without this, educators
risk alienating EL students and impeding their growth in learning English (Papola-Ellis &
Heineke, 2020).
In addition to general social interactions, the materials that teachers bring into the
classroom can help EL students connect with ideas and concepts if the teacher is intentional in
using resources with which EL students can connect. In his research on the importance of
sociocultural theory to second language acquisition, Reham Alkhudiry states, “Social
communication can be considered not only as a chance to learn any language, but also it is
viewed as evidence of learning” (Alkhudiry, 2022, p. 2118). Collaborative learning, enabling EL
students to interact with their peers and work together during learning activities, is another key
element to sociocultural learning. Collaborative learning, when done correctly, creates
opportunities for students to take ownership of various parts of the learning, whether it be
demonstrating their understanding through writing, drawing, discussing, explaining, or
completing a task. One framework recommended by EL teachers is the Kagan framework. The
strategies put out by Kagan are commonly used in classrooms, whether or not the teacher knows
of Kagan. This framework employs sociocultural learning theory in the classroom by developing
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strategies that engage learners in different learning tasks and requiring that they work as a team
to accomplish a learning goal. Kagan structures also typically include an accountability piece,
which can serve as a formative assessment for educators, enabling them to track student progress
and adjust instruction as needed. Collaborative learning allows EL students to practice their
language skills in a low-stakes environment alongside their peers. Classmates are able to provide
guidance, demonstrate English norms, and engage EL students’ tier-one language skills, which
would be basic vocabulary and tends to be conversational, as well as help them use higher tier
language as they get into more subject-specific vocabulary.
Educators can create safe spaces for their EL students to express themselves by providing
opportunities that align with sociocultural learning theory. Vygotsky developed the concept of
the zone of proximal development (ZPD), which goes hand-in-hand with sociocultural learning.
Vygotsky (1978) describes this concept as “the distance between the actual development level as
determined by independent problem solving and the level of potential development as
determined through problem solving under guidance or in collaboration with more capable peers.
(p. 86). This idea essentially states that there is a space between what a learner is already able to
do on their own, and the skills or understanding they are capable of developing with help from
others. Recognizing what EL students are able to do on their own, and then pairing them with
classmates that are able to push them to the next level, within their capabilities, can help EL
students build confidence in their academic and language skills. Because of this, educators must
be intentional in how they employ collaborative learning in the classroom. Grouping beginning
EL students with advanced peers and classmates is an uncomplicated way to make EL students
shut down and “check out” from the learning activities, further contributing to the opportunity
gap and decreasing equity between them and their peers. Recognizing the key tenets of
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sociocultural theory and how they can impact the way EL students learn in the general classroom
is a vital part of giving these students an opportunity to learn and grow alongside their peers.

Research/Evaluation
Instructional Approaches to ELL students
The ways in which public schools accommodate EL students have evolved along with
every other element of public education. An early approach to providing instruction to EL
students was that of complete immersion, in which EL students were enrolled in general
classrooms but did not receive any linguistic support (Crawford, 2004). This model focuses
entirely on curriculum and instruction, rather than the student’s language-needs. This model is
also referred to as “sink or swim” and is now illegal in the United States, due to the Supreme
Court’s ruling on the 1974 case, Lau v. Nichols (Theoharis & O’Toole, 2011). As a result of the
Court’s decision, the model changed to a more sheltered approach. Often this meant that the
language of instruction was adapted in order to make it accessible to EL students. This
“structured immersion” approach was still not an equitable method, because even though EL
students remained in the general classroom, they were often segregated from their peers until it
was decided that they were deemed ready for general instruction. Because of this, EL students
still missed out on key instruction and were denied the opportunity to participate in the
classroom community. From there, the pull-out method emerged, in which EL students were
pulled from the general classroom to work with an ESL specialist for targeted language
instruction. This approach could create bigger holes in learning, as it was easy to assume that the
student’s learning needs had been met by the ESL teacher, resulting in less rigor in the general
classroom and lowered expectations from the classroom teacher (Theoharis & O’Toole, 2011).
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While different forms of these methods can still be found in public schools, the most
equitable approach has shown to be inclusion, rather than immersion. Inclusion places its
primary focus on the learner and their needs, rather than curriculum and instruction. This is a
more holistic approach to EL students, recognizing what they bring to the classroom, the value of
their experience, and the resources and style of support they receive at home. Effective inclusion
includes a student’s family in their education (He & Thompson, 2002). When done well,
inclusion can be a successful approach to EL education, but in order for this to happen, a school
must have buy-in from the top down, and consistency throughout the building.

Asset-based Orientation
One of the most effective ways to create an inclusive classroom community is to maintain
an asset-based orientation in the class. An asset-based orientation recognizes what students bring
into the classroom, rather than focusing on their deficits. A student’s cultural experience, insight,
and language are seen as assets to be recognized and acknowledged in the classroom (Flint &
Jaggers, 2021). A funds-of-knowledge approach to teaching centers around this asset-based
orientation. This approach assumes that students come into the classroom from communities and
families that have “skills, resources, beliefs, and ideas that are valuable to learning and teaching”
(Flint & Jaggers, 2021, p. 256). Effective educators are able to use these elements to engage ELL
students in the instruction taking place. Teachers are not simply repeating what students know
back to them, but scaffolding off of it in order to connect with EL students and bring them into
the learning experience. To take the asset-based orientation further, a funds-of-identity approach
builds off of the ideas that come with funds-of-knowledge, but pushes students to reflect on who
they are and their self-expression. Flint and Jaggers state “when learners’ funds of identity are at
the core of instruction, prior knowledge and lived experiences are connected with new academic
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knowledge” (pp. 256-257). In addition to academic knowledge, it also brings EL students into
the classroom community and allows them to not only connect to content, but with their
classmates as well.
An asset-based mindset can help teachers avoid falling into the “pobrecito syndrome”.
When educators recognize that students need support and are able to provide that support without
treating students as though they are defective or a problem to be solved, they are able to form
deeper bonds with those students. This kind of relationship is needed in order to establish an
effective learning environment for ELs. Tying instruction to a student’s experience and culture
creates inroads needed to engage EL and allows the child to feel like a valued member of the
classroom. Regardless of the type of journey that led this student to this particular classroom,
what they need most is to know that they matter and are valued in the classroom. The subtleties
of asset-based orientation can help create this feeling for students.

Social Justice Leadership in ELL Instruction
Effective EL instruction starts with effective school leadership. Leadership in the school
setting refers to the building principal. The principal sets the tone for the entire school and has
the responsibility of creating an environment that welcomes all students. A key element to
creating an inclusive space stems from a social justice mindset. When discussing social justice,
this is the definition used here, “ Theoharis and O’Toole provide this definition of leadership for
social justice:
“These principals advocate, lead, and keep at the center of their practice and vision issues
of race, class, gender, disability, sexual orientation, and other historically and currently
marginalizing conditions in the United States. This definition centers on addressing and
eliminating marginalization in schools. (p. 223)
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School leaders must create an environment for teachers in which they have the opportunity to
work together in order to create a culturally responsive curriculum. Principals that are able to
create inclusive environments that emphasize social justice are more likely to see success with
their EL students. These principals recognize their responsibility for all students in the building,
including EL students, as well as educators. They support teachers, Para pros and specialists in
the building and recognize how important alternative teaching and learning strategies are in order
to provide effective instruction to English language learners. Flexibility is key for effective
leadership (Theoharis & O’Toole, 2011). Beyond this, principals must give adequate time for
planning so that teams can collaborate to develop appropriate and challenging instruction. By
creating space and time for educators to collaborate, school leaders can empower teachers to
affect real change for EL students in the classroom.
In addition to giving teachers the resources they need, administrators need to examine the
structure of education provided to EL students. Research indicates that pulling these students out
of the classroom for language services and academic support may do more harm than initially
thought. Honigsfeld and Dove (2020) point out that this method of teaching interrupts the
consistency of learning. In contrast, prioritizing an inclusive environment throughout the
building and in classrooms, instead of separating EL students from their peers, results in higher
academic achievement for all students (López & Iribarren, 2014). In her book, Bilingual
Education: From Compensatory to Quality Schooling, Maria Brisk (2006) outlines three
domains for schools to follow in order to create inclusive environments that can effectively
educate EL students:
● language proficiency to academic grade level,
● academic achievement as defined by school for all students, and
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● sociocultural integration to their ethnic community and the society at large (Brisk, 2006).
When it comes to developing language proficiency, educators need to begin with
recognizing that a student’s native language and cultural experience is an asset to build off of,
not a deficit to fix. By building off of what EL students bring into the classroom, including their
native languages, educators can help them develop their English skills more effectively than
when native languages are not taken into consideration (López & Iribarren, 2014). Teachers can
use content-based EL strategies in order to support EL learners in the classroom, rather than
relying on specialists pulling these students out. In doing so, students are able to engage with
content in multiple ways, as well as observe the ways language is used in academic and
conversational settings, all of which lead to developing proficiency. It is up to school leadership
to create a structure conducive to this concept, as well as provide access to training in contentbased EL strategies so teachers can employ them in the classroom.
Academic achievement requires quality curriculum and intentionality from educators. It
is up to school leaders to make sure that these are present in their schools. They must make sure
teachers have the training and resources needed to plan effective lessons and incorporate the
kinds of strategies that will engage EL students, as well as knowledge of vocabulary necessary to
their content. According to Gutiérrez, when teachers teach content language explicitly and use
students’ prior knowledge, as well as demonstrate their regard for EL students’ language,
students become ‘active agents’ in the classroom (Gutiérrez, 2002). This kind of teaching allows
students to feel like they are a part of the lesson, making it easier for them to connect with the
content and process the information.
In order to promote sociocultural integration, school leaders need to create an
environment where EL students feel like they belong and are part of the community. This is a
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key part of bringing social justice practices into the school. Students are more likely to feel a
sense of belonging in environments where they do not have to question their value. Studies
indicate that this kind of sociocultural integration results in EL students having a higher
likelihood of accessing high quality curriculum (McMahon, Wernsman, & Rose, 2009). In order
to make this happen, school leaders are responsible for making sure that teachers are providing
culturally responsive teaching through high-quality instruction that connects to their students’
lives. Making sure teachers have access to diverse resources that affirm their students’ cultural
identities is key (López & Iribarren, 2014). This also helps students create connections between
their home lives and school lives. Connecting with the families of EL students is another way
that school leadership can increase equity for students throughout the building and develop a
deeper commitment to social justice.

Inclusive Equity Services
Communication between home and school is a key element to developing a strong school
community. Phone calls, emails, newsletters, and flyers are ways schools connect with families.
One of the most important ways a school can promote inclusivity and equity in their community
is through establishing these same connections with the families of EL students. There is plenty
of published research that connects family connections to a student’s academic performance, but
research of the same topic but focused on EL students is limited. That being said, Bizhu He and
Christopher Thompson have conducted one study that looks at this very topic. They examined
several different types of family involvement, including family involvement at school through
volunteering and attending school events, home involvement through helping with homework
and reading to children, parent-child joint activities, general parental attitudes toward education,
and collaboration with the community around them. Through their research they were able to
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find a positive correlation between academic growth and achievement and increased parental
involvement (He & Thompson, 2022).
It can be difficult for EL students’ families to initiate a connection to the school,
especially due to parents having limited English abilities, or working jobs that are not conducive
to connecting during school hours. A general unfamiliarity with American schools can also
inhibit potential connections. All too often, a lack of parental involvement can create certain
stereotypes or assumptions in the minds of educators (Rizzuto, 2017). It is important that
teachers educate themselves on their students’ home lives and understand the limitations families
may face. This is an area where teachers need to be proactive and reach out to parents to
establish connections. By bringing families into the school community, teachers, EL specialists,
and administrators can facilitate connections between families as well, broadening their
connections. When students see their families connecting with their school, whether it is at home
helping them with assignments, or through volunteering, or even the simple act of
communicating with their teachers, it strengthens their own connection to the school. This
connection can increase a student’s engagement with class content and with their teachers. By
connecting with families, educators are able to create academic and social opportunities for
students. This is important for EL students as well and an important part of creating an equitable
atmosphere for all learners (He & Thompson, 2022).

Inclusive Literacy Instruction
In spite of educational reform and legislation intended to diminish the opportunity gap
between EL students and their peers, EL students continue to be one of the more marginalized
populations in public schools. Because assessments have not always been created with EL
students in mind, there has been an overrepresentation of EL students in special education
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programs, and students with misdiagnosed language disabilities. When EL students are pulled for
both language and special education services, they are missing content instruction in the general
classroom and are not receiving the same kind of education as their peers. This creates a domino
effect ultimately resulting in these students falling further and further behind their peers (López
& Iribarren, 2014).
Literacy instruction can make creating inclusive spaces for EL students difficult,
especially in upper grades, as texts and learning standards grow more complex. Educators who
use a multi-modal approach when instructing EL students tend to see more success with visual
representations. When it comes to literacy, an effective tool to drive equity in the classroom is
the graphic novel. Over the past decade, graphic novels have become more prevalent in ELA
classrooms as well as intensive literacy programs (Barter-Storm & Wik, 2020). This genre is
especially effective with EL students, as the illustrations are accessible for them and allow them
to make meaning when connecting images to language. Images are chosen with intentionality in
order to convey complex meaning, while limiting the cognitive load required to process text.
Graphic novels tend to use more simple language when compared with traditional novels. In
their research on the topic, Jaffe and Hurwich (2018) point out that “the images, the panel and
the page designs, what’s included and what’s not included, are all chosen to relay specific
details, emotions, and content” (p. 25). The way that these books use images and page design to
convey emotion, communicate plot points, and deliver a message allow EL students to use their
native language to make meaning and facilitate their English learning. Presenting literature in
this way, in the ELA classroom, allows EL students to connect with content and it creates
opportunities for them to speak about what they are reading with peers. The experience is more
communal, as both EL students and their native English speaking classmates can talk about the
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things depicted in the book. This is an effective way to minimize the opportunity gap that can
frequently occur in literacy instruction.

Summary
Several different learning theories address the way that students acquire language. Each
of these theories has its relevance, as well as limitations. Sheltered instruction protocol and
sociocultural learning theory have become the most widely accepted frameworks to teach
English learners. These two theories are designed to meet children where they are, acknowledge
what they bring into the classroom, and provide support where needed. They help to create an
environment where EL students are able to interact with others, whether it be instructors or
classmates, in authentic ways, pushing them to use their language skills as they engage with
content. Other learning theories, such as Skinner’s behaviorist theory, Piaget’s cognitive theory,
and Chomsky’s innatist theory can provide valuable guidance for educators, but also have their
limitations when it comes to working with EL students.
It is important that teachers recognize the experience and strengths that EL students bring
into the classroom. This asset-based approach enables educators to build off of what these kids
have and push them to succeed. It is easy for educators to fall into the equity trap of low
expectations for EL students. Also called “pobrecito syndrome,” this trap usually stems from a
teacher’s good intentions of “sheltering” an EL student from content that the teacher has decided
is too advanced or too difficult for the student. Because teachers believe EL students are not able
or ready to learn content, they may give these students an electronic device or worksheets to do
while their classmates are engaged in more rigorous learning activities.
There is currently a push for increased equity and inclusion in public schools. Teachers
and administrators are the force needed to make this happen. Before change can occur, and
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before EL students can truly succeed, teachers need to examine their practice and look for places
where they may fall into traps that deny opportunities for EL students. This is the first step
towards change. Beyond that, a uniform, consistent, and collaborative approach is needed to
create a public school environment where EL students can thrive.

Conclusion
As the EL population continues to rise in public schools, it is imperative that educators
adjust their practice to better reach these students. Teachers and administrators are in a position
to change the current trends observed in academic achievement for EL students. Through
application of a variety of learning theories, each of which is applicable to language acquisition,
teachers can create an environment that celebrates what an EL student brings into the classroom.
All too often teachers look at the limited language skills of EL students and decide they are
incapable of learning content in the classroom. Research shows that by employing collaborative
learning techniques and honoring a child’s sociocultural heritage, teachers can create a classroom
environment where EL students are able to connect with content and use their own cultural
background as a starting point to build upon.
In order to make this happen, increased professional development and better training for
preservice teachers is necessary. Effective professional development must be sustained over a
period of time and cannot be a one-and-done workshop. The professional development outlined
in chapter three will address the current trends in American public schools in regards to EL
students. Through this training, teachers will learn about the rising population of EL students in
public schools, the equity traps teachers may fall into in their classroom, the importance of assetbased instruction, and the value of collaborative learning opportunities. Teachers will also be
exposed to strategies that will help create a welcoming classroom community for EL students, as
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well as how to account for some of the socioemotional needs of these students. EL students bring
much to the classroom. When teachers recognize this, they can connect with these students and
give them what they need to succeed both socially and academically.
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Chapter Three: Project Description
Introduction
Educators have a lot of work to do in their approach to teaching English language
learners. This particular population of students is falling into an equity gap that has been made
bigger by the very people who should be supporting them and pushing them to succeed. EL
students battle inequity through much of their K-12 career and are graduating high school at a
lower rate than their peers. Closing the gap begins with the educators in the classroom. There is a
lot of ground to cover, and the task can seem daunting, but change begins with small steps. A
good starting point is improving the training that pre-service teachers receive in their teacherprep courses. For the teachers already in the classroom, continuous training is key. This project
will focus largely on professional development for teachers already in the classroom.

Project Components
As of the 2021-2022 school year, the state of Michigan had just over 90,000 students
enrolled in public schools. This number has increased from 77,000 in the 2013-2014 school year
This is an 18% increase in less than a decade, which directly contradicts the statistics showing
that overall enrollment in Michigan’s public schools is on the decline (MI School Data, n.d.).
The demographics in local classrooms are changing, as communities welcome students from all
over the world. Whether the move is through refugee resettlement programs, career changes for
parents, or families pursuing higher education, these students are coming into classrooms at an
increasing rate. It is imperative that public schools examine how they welcome these students,
include them in the school community, and set them up to succeed academically.
This project has been designed to help educators bring these students into the classroom
and support them in their learning. In order to do that, teachers first must examine their own
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approach to EL students and try to understand the EL student experience. The first step in
accomplishing this goal is training. The research and experience gathered throughout this process
has been used to develop a long-term professional development workshop aimed at helping
teachers reevaluate their practice and provide them with information and strategies that will help
them adapt to meet EL students where they are. The learning objectives for this PD workshop are
as follows:
● Attendees will recognize the changing demographics in the classroom.
● Attendees will understand how equity gaps affect students.
● Attendees will be able to see the benefits of different learning theories and how they can
be used for EL students.
● Attendees will discuss the benefits of asset-based orientations in the classroom.
● Attendees will acknowledge EL students’ strengths in the classroom and find ways to
incorporate those strengths into lessons.
● Attendees will practice strategies that are intended to engage EL students in learning.
This PD is intended to start with a full-day workshop, ideally held at the beginning of the school
year, prior to the students’ first day. Subsequent trainings would be 90 minute sessions held
monthly over the course of the school year, though this can be adjusted as needed. Studies show
that PD is more effective when it is sustained over an extended period of time and so to truly see
results from this training, it must be more than one or two short sessions.
The specific elements of this professional development workshop are found in the
appendices of this project. The learning goals, recommended setting, format, and specific content
is located in the appendix as follows:
● Appendix A: Introduces professional development
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○ Learning goals and targets of PD
○ Professional development standards
○ Recommended pacing
○ Tasks for attendees to complete
○ Evaluation method
● Appendix B:
○ Agendas for PD sessions
● Appendix C:
○ Resources used for PD sessions
● Appendix D:
○ Slides used in sessions
● Appendix E:
○ Resources used in various sessions
● Appendix F:
○ Evaluation form given to attendees at the end of day-one workshop
○ Evaluation form given to attendees at the end of the final PD session

Project Evaluation
Prior to submission of this project, it was shared with English language learning
specialists in two different public school districts, Kalamazoo public schools and Hudsonville
public schools. Both specialists provided guiding input and constructive criticism. The
professional development plan was reviewed by educators in several different districts through a
Google form, in which they were asked if the plan was easy to follow, clear, logical, and if it
would be useful for educators in their building. The results from this survey are located in
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Appendix G for review. PD attendees will also provide feedback through a survey at the end of
the first day of the session, and then again at the end of the final session. This feedback form will
ask attendees to reflect on their experience in the training, rate its usefulness, their own
likelihood of incorporating strategies into their teaching practice, and overall quality of the
sessions.

Project Conclusion
The purpose of this project is to raise awareness among teachers of how their practice
impacts the academic growth of English language learners. It can be difficult for educators to
recognize bias in their own teaching. By initially addressing the equity traps that are easy for
educators to fall into, educators will hopefully be more receptive to the subsequent content
presented. Educators cannot begin to address the issues facing EL students until they recognize
their own shortcomings. This training would be most valuable in districts with large populations
of EL students, or districts in which this population is growing. It is intended to be an intensive
training that is sustained over the course of a school year.
Training alone will not solve the problems facing EL students in public schools. There
are a variety of additional factors that can have an impact on their academic achievement. This
project only seeks to address one of the issues these students face and that is the approach that
teachers take to providing instruction to EL students. The research for this project has been
utilized to create a comprehensive professional development for educators. This is a small step in
closing the opportunity gap for these students. The overall effectiveness of this PD will not be
evident until educators have been able to implement strategies and use them regularly in their
classrooms. At the very least, the education provided in this professional development plan
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should help educators think about their own practice, even if the strategies provided are not used
regularly in the classroom.

Plans for Implementation
This project will be shared with additional English language specialists in the
Hudsonville public schools district before being shared with building principals. Ideally the PD
would begin at the start of the 2023-2024 school year. Given the demographic makeup of the
district, the PD would start in the elementary school with the highest population of EL students
before being shared out with other buildings. The final PD product will be led by EL specialists
within the district, as they will be able to share additional experience and knowledge beyond
what the author can provide. Their guidance and expertise played a role in the development of
this project, and they would be best suited to deliver the content.
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Appendix
Appendix A:
Professional Development Learning Standards:
Objectives and Desired Results
Goals, Standards, and Benchmarks
Standards for Professional Learning (2022)
Category

Standard

Rigorous Content for Each Learner

Equity Practices: Professional learning
results in equitable and excellent outcomes for
all students when educators understand their
students’ historical, cultural, and societal
contexts, embrace student assets through
instruction, and foster relationships with
students, families, and communities.

Conditions for Success

Equity Foundations: Professional learning
results in equitable and excellent outcomes for
all students when educators establish
expectations for equity, create structures to
ensure equitable access to learning, and
sustain a culture of support for all staff.
Resources: Professional learning results in
equitable and excellent outcomes for all
students when educators allocate resources for
professional learning, prioritize equity in their
resource decisions, and monitor the use and
impact of resource investments.

Transformational Processes

Learning Designs: Professional learning
results in equitable and excellent outcomes for
all students when educators set relevant and
contextualized learning goals, ground their
work in research and theories about learning,
and implement evidence-based learning
designs.
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Implementation: Professional learning
results in equitable and excellent outcomes for
all students when educators understand and
apply research on change management,
engage in feedback processes, and implement
and sustain professional learning.
Teachers will understand that:
● Equity traps are often created from places of good intentions but hinder the
achievement and growth of our students.
● Demographics in the public school classroom are rapidly changing and teachers must
be intentional in their practice in order to reach EL students.
● Asset-based orientation is the best way to connect EL students to general classroom
instruction.
● Connecting with EL students’ families can foster a more equitable learning
environment.
Teachers will know:
● Graduation rate disparities between EL students and their English-speaking classmates.
● Rate of change in classroom demographics.
● Common equity traps that teachers fall into.
● How to differentiate instruction in order to engage EL students in general content
lessons.
● The importance of social justice in creating an equitable environment for EL students.
Teachers will be able to:
● Implement strategies in the classroom intended to include and connect with EL
students.
● Acknowledge the strengths and experiences EL students bring into the classroom and
incorporate these elements into their instruction.
● Adapt instructional practice to support EL students.
What essential questions will guide this PD?
● How are EL students performing academically, compared to their English-speaking
classmates?
● What does equity look like in the classroom as it pertains to English language learners?
● How can teachers adapt their instructional practice in order to support English language
learners in the general classroom?
What key knowledge and skills will students acquire as a result of this PD?
● Students will engage with content and retain knowledge, allowing them to build off of
their foundational understandings and demonstrate academic growth at a rate similar to
that of their English speaking peers.

41

SUPPORTING ENGLISH LEARNERS

Sequence of Learning targets and Narratives:
This section gives an overview of what the PD workshop will look like, describing the
recommended pacing, the types of tasks attendees will be expected to complete and how the
effectiveness of the PD will be evaluated.
Recommended Pacing:
The pacing described below is only a recommendation for the 2023-2024 school year. After the
initial kick-off, this workshop is intended to meet bi-monthly for 2 hours. Pacing can be adapted
as needed.
Date

Topics Covered

Duration

August
(Session 1 & 2)

21, 22

● Introduce context and
rationale
● Equity traps and our own
biases

4 hours each day

September
(Session 3)

20

● Connecting school to home
for EL students

2 hours

November
(Session 4)

15

● Instructional approaches

2 hours

January
(Session 5)

17

● Inclusive literacy practices

2 hours

March
(Session 6)

20

● Social justice learning

2 hours

May
(Session 7)

15

● Review topics covered,
evaluation

2 hours
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Learning Tasks
Session

Learning Goal

Learning Task

● Equity traps are often created
from places of good intentions
but hinder the achievement
and growth of our students.

Jigsaw with article, create graffiti wall of
key ideas from section read of the article.

● Demographics in the public
school classroom are rapidly
changing and teachers must be
intentional in their practice in
order to reach EL students.

Role playing activity in which directions
are given in a different language and teams
must follow the directions.

● Connecting with EL students’
families can foster a more
equitable learning
environment.

Read picture books about families from
diverse cultures.

4

● Asset-based orientation is the
best way to connect EL
students to general classroom
instruction.
● Adapt instructional practice to
support EL students.

Prepare and perform a reader’s theater
script intended to contrast deficit-based vs.
asset-based mindsets.

5

●

Create a graphic novel that depicts a day in
your life that you will never forget. No
written language is allowed on the panels.
Teachers will complete a gallery walk and
view one another’s work and try to
interpret it without language to guide
them.

6

● The importance of social
justice in creating an equitable
environment for EL students.

7

● Review of previously covered
concepts.

1

2

3

Implementing strategies in the
classroom that are intended to
include and connect with EL
students.
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Present graffiti wall to peers.

Collaborative learning activity: in groups
of four-six, teachers will create an
infographic that shows the changing
demographics in American public schools.

Venn diagram comparing families in the
book to your own personal family.
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Evaluation Method:
Attendees will complete two surveys over the course of this training. Evaluation #1 will take
place at the close of session two, and evaluation #2 will take place at the close of session seven.
Surveys will be administered as a Google form. Surveys can be found in appendix e.
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Appendix B: Professional Development Agenda
Copies of activities and more detailed descriptions can be found in appendix c.
Session 1 Agenda: Equity Traps and Bias
Time:

Activity

9:00-9:10

Icebreaker Activity: Thought Swap Activity

9:10-9:30

Intro video: “Munich Day 2 GrundShule” (12:30)
Teachers complete 1st Grade math assignment in German

9:30-10:00

Debrief from video and assignment

10:00-10:15

Break

10:15-11:00

Jigsaw with article “The Teachers Our English Language Learners
Need.”

11:00-11:50

Discussion/Lecture: Equity traps

11:50-12:00

Wrap-up and dismissal

Session 2 Agenda: Stats
Time:

Activity

9:00-9:10

Icebreaker Activity:

9:10-9:30

Role-playing activity

9:30-10:00

Debrief from role-playing

10:00-10:15

Break

10:15-11:00

Discussion/Lecture: Statistics and changing demographics

11:00-11:50

Create infographic that communicates changing demographics

11:50-12:00

End of session survey and dismissal
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Session 3 Agenda: Connecting to EL Students’ Home life
Time:

Activity

4:05-4:15

Icebreaker Activity:

4:15-4:50

Discussion/Lecture: Cultural traditions, ways to connect with families,
the importance of understanding families

4:50-5:00

Break

5:00-5:45

Picture book and Venn diagram activity.

5:45-6:00

Wrap-up and dismissal

Session 4 Agenda: Asset-based Orientation
Time:

Activity

4:05-4:15

Icebreaker Activity:

4:15-4:50

Discussion/Lecture: What does asset-based orientation look like?

4:50-5:00

Break

5:00-5:30

Reader’s Theater: Seeing the strengths

5:30-6:00

Debrief, wrap-up and dismissal

Session 5 Agenda: Inclusive Strategies
Time:

Activity

4:05-4:15

Icebreaker Activity:

4:15-4:50

Discussion/Lecture on inclusivity strategies

4:50-5:00

Break

5:00-5:45

Inclusive literacy activity: Create graphic novel panel about a day you
will never forget. No written words are allowed on the panel. Gallery
walk to view one another’s work and interpret the work.

5:45-6:00

Wrap-up and dismissal
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Session 6 Agenda: Social Justice Learning
Time:

Activity

4:05-4:15

Icebreaker Activity:

4:15-4:50

Discussion/Lecture: What does social justice look like in our schools?

4:50-5:00

Break

5:00-5:45

Stereotyping activity.

5:45-6:00

Wrap-up and dismissal

Session 7 Agenda: Review and Conclude
Time:

Activity

4:05-4:15

Icebreaker Activity: Stand up, Hand up, Pair up: three things that will
stick with you from this training, two things that surprised you, one
question you still have about working with EL students

4:15-4:50

Share out answers from icebreaker.

4:50-5:00

Break

5:00-5:45

Review game: Jeopardy-style team review

5:45-6:00

Final survey and dismissal
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Appendix C: Resources used for PD sessions
Session 1:
Video:
German Classroom Video: “Munich Day 2 Grand Schule”
This video shows a German first grade classroom. The video is entirely in German and is
intended to show how an EL student who does not speak any English may feel in an American
classroom. The lesson presented in the video is a math lesson. At the end of the video attendees
will be given a math assignment to complete in German.
Following the assignment, we will correct it as a group and discuss how it felt to complete an
assignment when we were not sure of the directions.
Greg Hill (2018). Munich Day 2 GrandSchule [Video]. YouTube.
https://www.youtube.com/watch?v=MUDr9CZ_CZk
Article: “The Teachers our English Language Learners Need.”
Gándara, P. & Santibañez, L. (2016). The Teachers our English Language Learners Need.
Educational Leadership, 73 (5), 32-37
Session 2:
No materials required.
Session 3:
Picture books used for learning task:
● The Cat Man of Aleppo by Irene Latham and Karim Shamsi-Basha
● The Proudest Blue by Ibtihaj Muhammad and S.K. Ali
● Eyes that Kiss in the Corners by Joanna Ho
● Fry Bread: A Native American Family Story by Kevin Noble Maillard
● Islandborn by Junot Díaz
● Tia Isa Wants a Car by Meg Medina
● Alma and How She Got her Name by Juana Martinez-Neal
Session 4:
Reader’s Theater scripts:
Teacher’s will be asked to choose one of the picture books below and create their own reader’s
theater script.
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I Am Every Good Thing by Derrick Barnes
All Because You Matter by Tami Charles
I Am Enough by Grace Byers
I Believe I Can by Grace Byers
Session 5:
No materials required.
Session 6:
Stereotyping Activity (World of Work Project, n.d.).
Self-revealed Stereotypes Activity
The self revealed stereotypes activity derives from ideas used in the domain of family therapy.
Its purpose is to break down barriers and acknowledge and overcome negativity. The activity
helps people reveal lived experiences and help individuals see people from other groups as
humans and individuals.
The activity is not at all about trying to change views or opinions. Instead, it is about trying to
help people see how others may have reached their opinions. It is also about helping people see
each other as individuals and as humans.
How the Activity Works
The stereotypes activity starts by dividing the participants into their “in-groups”. This means
grouping all the people from one “in-group” together, and all the people from another group “ingroup” together. If this was done from a political perspective, it would mean grouping
Republicans together and Democrats together in the US. In a work context this could mean
getting people into their teams, diversity networks, or similar.
Part 1 – Brainstorming Negative Stereotypes
Each group spends time brainstorming what they think the negative stereotypes that exist about
them as a group are. They capture the negative stereotypes on a flipchart as they identify them.
Once both groups have completed this discussion, this part of the activity ends.
Part 2 – Refuting the Stereotypes
The second part of the self-revealed stereotypes activity starts the sharing process. And it is here
that groups start to get to understand each other and the lived experiences that have led to the
variously held opinions.
Each group presents what they discussed to the other group. They start the process by talking
through the negative stereotypes which they think others believe about them. They then talk
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though them and refute them. To do this they explain why they disagree with the points, why
they think they are unfounded and how their lived experiences support the view that the
stereotypes are unfounded.
Part 3 – A Germ of Truth
Lastly, having refuted the stereotypes that they think relate to them, each group then searches for
the “germ of truth” that may exist within those stereotypes. They should say that though they do
not fully agree with them, that there may be some slight truth underlying these stereotypes and
they acknowledge what this is and share it. This is a form of accepting some of the negativity
that relates to their identity and acknowledging this to the other group in the activity.
Is there a little germ of truth in there?
Outcomes of the Self-revealed Stereotypes Activity
The activity is finished once both the groups have shared their analysis of the stereotypes that
relate to them.
As a result of this activity people should be more self-aware. They should have an improved
understanding of how their group is perceived. They should also have some acceptance of any
negative aspects of their group.
Reference:
World of Work Project (n.d.). Self-revealed Stereotypes Activity: A Simple Overview.
https://worldofwork.io/2019/03/self-revealed-stereotypes-activity/
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Session 7:
Jeopardy Labs game board:
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Appendix D: Professional Development Workshop Slides
Slides for each session follow the format shown below:
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Appendix E: Evaluation
Evaluation for first day of workshop
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Evaluation for entire workshop
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